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Towards a framework of professional teaching standards 
 
Summary 
1. This consultation invites comment, observations and suggestions on the proposal to 
commission work through the Higher Education Academy on the development of 
professional standards for academic practice and continuing professional development 
(CPD) that will support teaching and learning in higher education (HE). This proposal is 
issued for consultation by Universities UK and SCOP, with the support of the UK funding 
bodies. Outcomes from the consultation will assist and advise the Higher Education 
Academy in beginning to take this work forward. Responses to the consultation are 
requested by 19 July 2004. 
 
 
Introduction 
2. Teaching standards require agreement on what constitutes good practice and what is 
distinctive about teaching in higher education. Professional teaching standards can serve as 
an acknowledged reference point, defining expectations in a context reflecting aspirations, 
for staff, institutions, students and other stakeholders. Many higher education institutions 
(HEIs) have developed accredited programmes to prepare staff for their teaching role; many 
also provide continuing development programmes to enable staff to up-date or extend their 
knowledge and practice of teaching and learning in response to changed requirements, 
demands and new developments. 
 
3.  What are professional standards? ‘Professionalism’ is commonly understood as an 
individual’s adherence to a set of standards, code of conduct or collection of qualities that 
characterise accepted practice within a particular area of activity. It can be applied or 
measured in a variety of ways, though most usually this is linked to membership of or 
recognition by a professional body. The professional body may hold a register of approved 
practitioners, and administers - and often sets - the standards required of the area of activity, 
monitoring individual practice and approving or providing training meeting the standards.  
 
4.  Who will define and own professional teaching standards? Teaching in HE is a 
complex and demanding process. Typically, HE ‘teachers’ are also scholars and 
researchers, managers and administrators. Many academic staff and specialist staff who 
contribute to student learning are also members of other overlapping subject and 
professional communities. Some of these have their own, explicit practitioner standards that 
impinge upon academic practice, and influence how staff view their teaching role.  
 
5. The boundaries of HE teaching are more blurred than for other forms of teaching. The 
scope for individual and institutional responsibility for setting and maintaining standards is 
also greater. Staff are involved in developing their disciplines and their pedagogy, and 
mediate academic standards through curriculum design and student assessment. At the 
same time, expectations of HE teaching and of successful, lifelong student learning have 
also risen. Forms and modes of learning have grown more varied and the teacher/student 
relationship has become more complex. 
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6. Promoting high quality teaching and learning is a widely supported goal in higher 
education, reflected in the basic motivation of staff in following careers in HE, in institutions’ 
learning and teaching strategies, and nationally in the strategic plans and commitments of 
the funding councils. It is also a prominent theme in the Government’s White Paper (2003).  
 
7. The starting point for this consultation is the expectation in the White Paper that “from 
2006 all new teaching staff should obtain a teaching qualification that incorporates agreed 
professional teaching standards”. An agreed framework of professional standards could also 
support institutions and teachers in enhancing teaching career progression. 
 
8. Institutional experience of designing and developing initial courses and development 
programmes for teaching staff, and the external accreditation of these courses and of 
individual teachers by national bodies, suggest that a good basis already exists across the 
professional HE community to distil expectations of what constitutes sound and excellent 
practice in teaching. The articulation of agreed common standards would take this process 
one step further and enable agreed expectations of practice to be communicated clearly and 
consistently across the HE sector and to the wider community that is interested and has a 
stake in successful student learning.  
 
9. The wider enhancement framework is reflected in the strategic plans of all UK HE 
funding bodies which include a commitment to raise the status of teaching in higher 
education, reward successful teaching, and enhance teaching practice. A summary of the 
particular approach taken by each funding body is given in Annex B. 
 
 
Consultation questions  
10. We would like to proceed towards professional standards from a shared 
agreement about the aim of such an initiative. We intend to consult again once the 
draft framework of professional standards has been developed. For now we welcome 
your comments on the following areas: 
 
A: Are the principles set out in paragraph 11 appropriate and sufficient to enable the 
development of an effective professional standards framework? 
 
B:  We recommend that the Higher Education Academy be invited to undertake the 
development work on a professional standards framework. How might the Higher 
Education Academy best work with institutions and other stakeholders in order to 
develop standards that would be of most benefit to the sector?  
 
C: The model of a possible standards framework, set out in paragraphs 16-21, covers 
inclusion of threshold standards with links to expectations of continuing professional 
development (CPD), including specialist areas, and support for recognition and 
reward of successful teaching. We welcome comment on the range of staff and levels 
of activity proposed in the framework. 
 

Towards a framework of professional teaching standards – Universities UK / SCOP / HEFCE /HEA consultation 2



D: We outline an approach to accreditation of institutional courses based on a 
framework of professional standards, with links to associated professional 
qualifications, which is developed from the accreditation arrangements of the ILTHE. 
We welcome comments on this approach. 
 
E: How might a framework of standards and expectations for continuing professional 
development be used to support and promote teaching quality whilst minimising 
burden on individuals and institutions? How could the benefits best be demonstrated 
to prospective students and other stakeholders? 
 
F: We welcome any further comments on all aspects of this consultation, in particular 
on our understanding of professionalism and our suggested definitions of 
professional standards.  
 
Each of these consultation questions is discussed further below. 
 
 
Principles 
11. A framework for professional standards and continuing professional development for 
staff who teach in higher education should: 

a. Recognise the distinctive needs and demands of teaching in higher education 
whilst taking account of relevant developments and good practice within relevant 
professional  bodies and across all educational sectors 

b. Build on the solid foundation offered by existing frameworks for peer-reviewed 
teacher accreditation, and on successful institutional practice in higher education. 

c. Facilitate recognition of the outcomes for individuals of existing staff 
development provision and in successful teaching practice including standards for all 
significant roles supporting student learning. 

d. Provide for a UK-wide framework that allows institutions flexibility to develop 
programmes that meet specific institutional needs. 

e. Avoid a disproportionate administrative burden for institutions, individuals and 
the sector as a whole. 

f. Provide information in an accessible form on staff attainment linked to the 
agreed national framework. 

 
 
Question A: Are the principles set out above appropriate and sufficient to enable the 
development of an effective framework for professional standards and continuing 
development? 
 
Role of the Higher Education Academy 
12. An outline of previous work contributing to academic practice and accreditation 
frameworks is provided in Annex C, for information. The emergence of the Higher Education 
Academy provides a new focus for quality enhancement activity throughout the UK and is an 
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important force for further development work on the practice and profession of HE teaching. 
It will build on the work of the Institute for Learning and Teaching in Higher Education 
(ILTHE), and on the contribution of the Learning and Teaching Support Network (LTSN) to 
the development of subject-based and generic teaching practice. The establishment of the 
Higher Education Academy represents a unique opportunity to improve and enrich student 
learning through innovative professional development for staff. 
 
13. The sector-led Higher Education Academy builds upon the existing functions of the 
ILTHE, LTSN and the previous functions of the National Co-ordination Team for the 
Teaching Quality Enhancement Fund. This consolidation of quality enhancement activity 
provides a stronger and more coherent focus for the professional HE teaching community by 
combining a professional accreditation focus with an enhanced subject-specific perspective 
and an increased emphasis on student learning. The Higher Education Academy will 
continue in the traditions of the ILTHE and the LTSN and be informed and shaped through 
wider engagement with the HE community and practitioner representation on its Council 
from the HE sector. It will also support the wider enhancement context within which 
standards are defined, communicated and maintained. 
 
14. Some 115 UK based HE institutions, representing 90% of institutions from all parts of 
the UK HE sector that have more than 500 staff who teach, now have one or more ILTHE 
accredited programmes for Membership. This already represents a strong institutional 
commitment to the provision of structured development opportunities for staff who teach. 
 
15. The Higher Education Academy will create a register of accredited practitioners based 
upon the existing ILTHE membership community. The register will be an important resource 
for the HE sector in terms of accredited practitioner expertise and interests. All current ILTHE 
accreditation processes and associated developmental projects into continuing professional 
development will be carried forward into the Higher Education Academy, and will be 
superseded by the standards framework as it is fully embedded within accredited 
programmes. 
 
 
Question B: We are recommending that the Higher Education Academy be invited to 
undertake the development work on a professional standards framework. How might 
the Higher Education Academy best work with institutions and other stakeholders in 
order to develop standards that would be of most benefit to the sector?  
 
An outline model of a professional standards framework 
16. How can professional standards be applied to teaching and facilitating learning in HE? 
We see ‘standards’ in this context as referring to nationally agreed statements of 
expectations for practice. For staff who teach in HE these would cover the wide variety of 
roles and responsibilities that inform the learning experience of students. A ‘framework of 
standards’ describes the totality of these statements covering practice that supports student 
learning.  
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17. We envisage that a framework of standards, building on existing practice, will provide 
a reliable means to assure stakeholders of the commitment of staff and institutions to 
providing an inspirational, challenging, transferable and enjoyable learning experience to all 
higher education students. A summary of some approaches to professional standards in 
other areas of employment is provided at annex A. 
 
18. To promote discussion through this consultation circular we suggest an outline model 
of a possible professional standards framework, based on the underlying principles stated 
above and drawing on existing practice. The outline model is simply for illustrative purposes 
and does not indicate any preferences or commit the Higher Education Academy to a 
particular approach in developing a professional standards framework. Work in developing 
the framework will be informed by the feedback from this, and subsequent, consultations. 
 
19. We suggest that any framework should be sufficiently flexible to enable staff 
development programmes and courses to accommodate the requirements of individual 
institutions, disciplines and other specialisms (both subject specialisms and specialist roles), 
whilst incorporating common principles and expectations that can be applied consistently 
and robustly. It should also acknowledge that teaching takes place in a complex environment 
where staff have a multiplicity of roles. A standards framework would reflect appropriate 
expectations of the role in related academic areas, including disciplinary practice, and 
research and scholarship; and support areas, including specialist roles linked to innovative 
modes of delivery. The framework needs to recognise that teaching is one component of 
academic practice, and builds upon other activities and other expertise. 
 
20. Figure 1 shows one way of illustrating these complementarities of activity. Academic 
practice and support for learning are underpinned by a commitment both to active subject 
scholarship and scholarship of teaching, alongside professionalism in administrative 
practice. Each of these is, in turn, supported by the shared ethical standards and values that 
define higher education.  
 
Figure 1 Complementarity of activity informing HE teaching  
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21. Figure 2 illustrates one possible framework model. There are several distinct levels; 
from threshold, through CPD, leading to teaching-related promotion, incremental 
progressions or specific reward for outstanding teaching, as determined by institutions’ 
human resource policies. A framework such as this would reflect an individual’s increasing 
professional standing within a career in HE. Institutions have been encouraged, via previous 
funding council initiatives and the work of organisations like the Staff and Educational 
Development Association (SEDA), the Universities and Colleges Staff Development 
Agency/Higher Education Staff Development Agency (UCOSDA/HESDA) and the ILTHE, 
visibly to link incremental progressions, awards and promotion criteria to teaching success. 
An extended framework with standards could provide a consistent sector-wide evidence 
basis for these pathways. Further information on the previous work that supports this can be 
found at Annex C. 
 
Figure 2 Outline model of framework 

 
 
 
 

Towards a framework of professional teaching standards – Universities UK / SCOP / HEFCE /HEA consultation 6



Question C: The model of a possible framework, set out in paragraphs 16-21, covers 
inclusion of threshold standards with links to expectations of continuing professional 
development (CPD), including specialist areas, and underpinning for recognition and 
reward of successful teaching. We welcome comment on the range of staff and levels 
of activity proposed in the framework. 
 
Accreditation arrangements 
22. Higher education is distinctive in that autonomous institutions define the scope of their 
subject curricula, bearing in mind the guidance and needs of professional bodies and subject 
associations alongside local and institutional concerns, rather than adhering to a nationally 
defined curriculum. A number of bodies have already developed expectations of standards of 
practice for staff who teach in higher education. Some subject associations have developed 
specific requirements of staff who teach in their subject area. We feel it is important that a 
standards framework articulates with and works alongside this existing practice, to avoid any 
duplication of effort. 
 
23. Professional bodies have also developed strategic accreditation partnerships with the 
ILTHE, including the Nursing and Midwifery Council (NMC), the General Social Care Council 
(GSCC), SEDA and the British Psychological Society (BPS). These partnerships have 
demonstrated the congruence between the ILTHE accreditation process and requirements 
for professional recognition for teaching and learning within these subject areas. 
 
24. Accreditation agreements have also been established with the General Teaching 
Councils of England, Scotland and Wales for teacher educators working within HE schools of 
education. The Higher Education Academy, building on the existing ILTHE arrangements, is 
working to develop recognition or accreditation arrangements for the benefit of the HE 
community in partnership with the Chartered Institute of Library and Information 
Professionals, the Association of Learning Technologists, the Chartered Institute of 
Personnel and Development and the Allied Health Professions Forum. 
 
25. There is also scope for the Higher Education Academy to develop links with the new 
arrangements for initial staff development in further education. The ILTHE has already 
developed complementary criteria for practitioners who wish to follow a post-compulsory 
education programme. These allow for endorsement by the Further Educational National 
Training Organisation (FENTO) and progress towards ILTHE accreditation. A consultation 
has recently been published by the DfES inviting comments on current FENTO 
arrangements; one possible outcome would be a new set of standards to replace the existing 
FENTO standards. As FENTO standards are redefined and a framework for standards for 
HE is developed, it would be prudent to consider how such developments may continue to 
be mutually beneficial and complementary for both sectors. 
 
26.  Longer term, the emergent Lifelong Learning Sector Skills Council (LLL SSC) will take 
a strategic oversight of the possible links and complementarities between professional 
standards frameworks relating to all areas of lifelong learning. The LLL SSC will work in 
partnership with a wide range of cognate organisations across the sector, including 
government departments, professional bodies, trade unions and funding agencies, adding 

Towards a framework of professional teaching standards – Universities UK / SCOP / HEFCE /HEA consultation 7



value to their work rather than duplicating it. In the HE sector, for example, the LLL SSC will 
work closely with the Leadership Foundation and the Higher Education Academy as lead 
partners. It will also expect to draw upon their expertise in the development of professional 
standards frameworks, for the provision of strategic advice and for the oversight or 
specification of specific projects. 
 
Question D: We outline an approach to accreditation of institutional courses based on 
framework of professional standards, with links to associated professional 
qualifications, which is comparable to the accreditation arrangements developed by 
the ILTHE. We welcome comments on this approach. 
 
Next Steps 
27. Responses to this initial consultation will be used to inform the work of the Higher 
Education Academy which we expect will involve substantial further engagement (including 
further consultation opportunities) with the sector and other stakeholders. It is expected that 
this process will continue throughout 2004, informing the gradual development of a 
framework of standards led by the Higher Education Academy. By the early summer of 2005 
we intend that a formal consultation will be published inviting comment on a draft framework 
which, with the assent of the sector and stakeholders, will achieve agreed status by the start 
of the 2005-06 academic year. 

28. Once the framework has been agreed, institutions will be asked to work with the 
Higher Education Academy in the adaptation, development and accreditation of provision 
and linked qualifications throughout the year. It is expected that the first new staff will be able 
to enrol on these institutional courses that reflect these agreed standards in the autumn term 
of 2006. 
 
 
Question E: How might a framework of standards and expectations for continuing 
professional development be used to support and promote teaching quality whilst 
minimising burden on individuals and institutions? How could the benefits best be 
demonstrated to prospective students and other stakeholders? 
 
Steering further work 
29. The sector, assisted through its representative bodies, Universities UK and SCOP, 
has overall responsibility for the development of this framework. These bodies, along with 
the funding councils, are sponsoring the Higher Education Academy to carry out the 
developmental and sector engagement processes. The Higher Education Academy will be 
supported by a steering group with representatives from HE and other organisations and 
informed by a series of consultative events and exercises. This consultation paper has been 
written with support from representatives from HE stakeholder organisations (a list is 
provided at Annex D).  
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Question F: We welcome any further comments on all aspects of this consultation, in 
particular on our suggested understanding of professionalism and our definitions of 
professional standards. 
 
Responding to this consultation  
30. Responses to this document, based on the consultation questions summarised at the 
beginning of this document, should be submitted by 19 July 2004 to:  
 
Greg Wade 
Teaching standards consultation  
Universities UK / SCOP 
Woburn House 
20 Tavistock Square 
London 
WC1H 9HQ 
 
greg.wade@universitiesuk.ac.uk
helen.bowles@scop.ac.uk
 
31. The consultation will be analysed and a summary of responses published on the 
Universities UK, SCOP and Higher Education Academy websites. Details of consultation 
events that are planned to support this consultation will be publicised via the Higher 
Education Academy website (http://www.heacademy.ac.uk). 
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Annex A 
 
This annex provides a brief summary of other professions’ approaches to, and their 
use of, professional standards  
  
1. We understand ‘professionalism’  as an individual’s adherence to a set of standards, 
code of conduct or collection of qualities that characterise accepted practice within a 
particular area of activity. It can be applied or measured in a variety of ways, though most 
usually this is linked to membership of or recognition by a professional body. The 
professional body may hold a register of approved practitioners, and administers - and often 
sets - the standards required of the area of activity, monitoring individual practice and 
approving or providing training meeting the standards. 
 
2. In many sectors, the professional body has legal status – examples include the Law 
Society, the General Teaching Councils and General Medical Council. These bodies specify 
precisely the qualities required of members, and it is a statutory requirement for an individual 
to register with the appropriate body in order to practice. 
 
3. Others can be characterised as having similar status – examples include the British 
Psychological Society, the Institution of Civil Engineers and the Society of Archivists. Though 
it is not required by law that an individual register with the appropriate body to practice in 
particular linked areas, it is such common practice amongst professionals and a common 
expectation amongst employers that in reality it becomes very difficult to gain employment in 
that role without professional membership. 
 
4. Finally, many sectors have professional bodies where membership is voluntary. Those 
employed in a given role, and concerned to discharge their function to the highest standard, 
may choose to join the appropriate professional body. This has a positive effect on their 
status and career as their commitment to professional practice can be demonstrated to 
future employers. Over time, successful professional organisations may come to have similar 
force to legal status as a critical number of their constituents become adherents. In many 
ways the ILTHE is an example of this form of professional body, and already individuals 
occupying certain roles linked particularly to teaching are generally expected to hold ILTHE 
membership. 
 
5. As well as membership, most professional bodies provide - and some professional 
bodies require an engagement in - continuous professional development. An example is the 
Law Society requirement to ‘remain in good standing’ by keeping knowledge and skills up to 
date. Another is the medical profession, where members working in certain specialisms are 
required (and often paid) to undertake regular CPD. Continuing professional development 
allows a profession to quickly adapt to new issues or practice requirements, and for 
members to work towards promotion, specialisation and career enhancement. 
 
6. It is likely that many staff who teach in HE will already be a member of one or more 
professional bodies. Such organisations exercise a substantial influence in their subject and 
vocational areas. A standards framework for staff who teach in HE should facilitate a better 
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connection between the teaching and subject scholarship roles required of an individual’s 
work in HE, by encompassing and recognising the requirements of professional and subject 
specialist organisations. 
 
7. Further information about the professional bodies mentioned above can be obtained 
from web-sites as follows: 
 
British Psychological Society http://www.bps.org.uk/
General Medical Council  http://www.gmc-uk.org/
General Teaching Council for England http://www.gtce.org.uk/
General Teaching Council for Scotland http://www.gtcs.org.uk/
General Teaching Council for Wales  http://www.gtcw.org.uk/
Institution of Civil Engineers http://www.ice.org.uk/
Society of Archivists http://www.archives.org.uk/
The Law Society http://www.lawsoc.org.uk/
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Annex B 
 
This annex provides background information on relevant aspects of the approaches 
of UK HE funding bodies to promoting the quality of teaching and learning 
 
England 
1. In its strategic plan (HEFCE 2003/35) the Higher Education Funding Council for 
England (HEFCE) undertook to recognise and reward excellent teaching practice, and to 
raise the esteem in which teaching is held within the higher education sector and beyond. It 
aims to work with partners to enable them to develop provision of a high and consistent 
standard, and to build on existing practice in the achievement of agreed professional 
standards, with linked developmental provision for new staff, by 2006. The Government 
White Paper, “The Future of Higher Education” proposed that a set of national professional 
standards is to be agreed by 2004-05 and that all new teaching staff work towards a 
qualification that meets these standards from 2006. 
 
2. Substantive additional funding has been provided to institutions by HEFCE for this 
purpose. Round two of the “rewarding and developing staff” initiative (HEFCE 2004/03) 
allocates £170 million to the sector, with a major expectation that the teaching career 
progression be enhanced, and the institutional strand of Teaching Quality Enhancement 
Fund (TQEF) has been extended for a further year, and will be distributed alongside 
additional funding at a total value of £51 million (announced alongside this consultation 
paper) which directly supports the development of existing provision for staff who teach. 
 
Northern Ireland 
3. In Northern Ireland, the Department for Employment and Learning committed in its 
Strategic Plan 2003 - 2006 to investing substantial effort and resource to enhance the quality 
of learning and teaching. This will include the full implementation of the new Quality 
Assurance arrangements for learning and teaching. Other measures include incentives for 
universities to develop human resource strategies that explicitly value and reward good 
teaching; the expansion of the National Teaching Fellowship Scheme; the development of 
new national professional standards for teaching as part of the accredited training and a new 
national programme of training and induction for external examiners. 
 
Scotland 
4. The Scottish Higher Education Funding Council (SHEFC), in partnership with the 
Scottish HE sector and student representatives, has developed a distinctive enhancement-
led approach to quality in learning and teaching. It places particular emphasis on the learner 
experience, and on supporting institutions in finding ways to reflect on and continuously 
improve their approaches to learning and teaching. As part of a broad strategic agreement 
with Universities Scotland, these policies are generally implemented not through earmarked 
top-sliced funding but through shared commitment to common goals. In particular, SHEFC’s 
corporate plan, developed in consultation with the sector, includes a target for all teaching 
staff to be ‘professionally competent, not only in their discipline but also in teaching skills’ by 
2006. It also expects, by the same date, that all institutions can ‘demonstrate their 
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commitment to, and progress in, good practice in the management of their staff, including the 
development of academic and non-academic staff.’ 
5. Education in Scotland is a devolved power, and this has led to some divergence over 
specific policy initiatives across the UK. For example, Scotland has a distinctive approach to 
student finance, and SHEFC does not participate in some specific English initiatives such as 
the National Teaching Fellowships and the Centres for Excellence in Teaching and Learning. 
However, SHEFC is fully supportive of the creation of the Higher Education Academy and 
will work with other funders to ensure that tHigher Education Academy can effectively 
support academic staff throughout the UK. SHEFC recognises the importance of developing 
a UK-wide consensus on matters relating to professional teaching standards, and whole-
heartedly supports this consultation process. 
 
Wales 
6. The Higher Education Funding Council Wales (HEFCW) corporate strategy 2003-2010 
prioritises academic quality and standards through ‘The Deal for Students’, the strategic aim 
designed to ensure that Welsh HEIs deliver the highest quality learning and related support 
for their students. To achieve this strategic aim, the Council has identified a range of 
priorities for the 2003-04 to 2005-06 planning period, including the need to develop a 
mechanism for rewarding high quality teaching.  
 
7. HEFCW has recently completed a consultation process on mechanisms available to 
the Council for supporting excellent teaching (Circulars W03/41HE and W04/06HE). The 
outcomes circular confirms that from 2004/05 onwards the Council will fund, for a three-year 
period in the first instance, excellent teaching through the following three reward 
mechanisms: 

a. Institutional learning and teaching strategies. 
b. Institutional human resource strategies – teaching led promotions. 
c. Thematic and subject enhancement. 

HEFCW is increasing the existing learning & teaching strategies fund from £525,000 to 
£800,000 and, subject to available funds, will allocate funding linked to human resources 
strategies and sector-wide enhancement activities. 
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Annex C 
 
This annex provides a brief summary of the historical background to the development 
of accredited approaches to HE teaching development  
 
1. A national framework of accreditation for teaching staff is a relatively new 
development within higher education. The Staff and Educational Development Association 
(SEDA), formed in 1993, launched the first teacher accreditation scheme (TAS) in April of 
that year. 

2. The TAS, and the linked ‘associate’ scheme for part-time teachers and graduate 
assistants, was based upon a framework emphasising outcomes and values. SEDA 
‘recognised’ institutional programmes that were based on its published framework of 
objectives and outcomes and underpinned by stated professional principles and values. This 
work was subsequently taken forward by ILTHE working collaboratively with SEDA in 
launching the ILTHE national accreditation framework in October 1999. 

Developing a teaching profession – the contribution of Dearing and the ILTHE 
3. The Institute for Learning and Teaching in Higher Education (ILTHE) was launched in 
June 1999 to become the independent professional body for all who teach and support 
learners in higher education (HE). It was established as a result of The National Enquiry into 
Higher Education (NCIHE 1997), or the Dearing Report, which stated: 

a. Recommendation 14  
We recommend that the representative bodies, in consultation with the Funding 
Bodies, should immediately establish a professional Institute for Learning and 
Teaching in Higher Education. The functions of the Institute would be to accredit 
programmes of training for higher education teachers; to commission research and 
development in learning and teaching practices; and to stimulate innovation 

(a) (NCIHE 1997, para 34) 
4. Dearing (NCIHE 1997) explicitly stated that the purpose of this recommendation was 
to establish higher education teaching as a profession in its own right. The statement went 
on to declare that the main foci of attention within UK higher education had resulted in an 
imbalance between the importance given to subject research and the recognition accorded 
to teaching and supporting student learning as an equally valued activity in its own right. At 
the heart of the Dearing recommendation was concern for the student learning experience in 
higher education and the view that if the expansion of a mass HE system was to continue, 
then mechanisms should be put in place to reward and recognise teaching, rather than 
simply research, excellence.  

5. This recommendation led, via the work of the Institute for Learning and Teaching 
Planning Group chaired by Professor Roger King, to the establishment in 1998 of the ILTHE. 
The CVCP “Accreditation and Teaching in Higher Education” group, led by Professor Clive 
Booth, published a report in January 1998 (“Accreditation and Teaching in Higher 
Education”) which informed the development by the ILTHE, of a framework for the 
accreditation of both institutional provision and individual experience. This was published in 
October 1999 after a detailed consultation process.  
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6. The ILTHE entered into a memorandum of agreement with the Higher Education Staff 
Development Agency (HESDA) in its capacity as the HE National Training Organisation 
(NTO) responsible for occupational standards development in HE and following an attempt 
by HESDA to map occupational standards for the HE sector. HESDA, as the staff 
development agency (UCoSDA) for UUK and SCOP, provided substantial development of 
resources and practical assistance to HEIs in the development of the early programmes in 
teaching and learning, providing expertise to the Booth Committee in its early proposals for a 
national accreditation framework for the development of teachers in Higher Education. 

7. Throughout this period of development of accredited teacher provision and staff 
development activity, strong support has been given, individually and jointly, by the AUT and 
NATFHE.  

8. Alongside the establishment of the ILTHE, HEFCE developed the Teaching Quality 
Enhancement Fund (TQEF), demonstrating a substantial funding commitment to the 
development and dissemination of good teaching practice in higher education. The 
institutional strand of TQEF offered funding linked to institutional learning and teaching 
strategies, and many institutions are using this funding in part to update and expand staff 
development opportunities and develop accredited programmes for teachers in HE. 

Current frameworks for accredited and professional teaching development 
9. ILTHE has made a significant contribution to the development and visibility of national 
frameworks for teacher accreditation within the UK HE sector. The Institute has become a 
key HE organisation working across all areas of the HE sector and with other HE related 
partners in raising the status of teaching and supporting learning. In particular, the 
accreditation framework of the ILTHE has gained acceptance due to the following factors: 

• Accreditation is based upon a peer review process using Accreditors appointed from 
the Membership 

• The Accreditation framework embraces the multi-disciplinary and multi-faceted roles 
that support student learning within the sector, and is applied to both initial training and 
continuing professional development frameworks within institutions and other subject-
based professional associations 

• There is acceptance and support for the ILTHE accreditation framework from all parts 
of the UK HE sector. .115 UK HE institutions now have one or more accredited 
programmes qualifying staff for Membership of the ILTHE, which form a central part of 
their learning and teaching strategies 

• Transparency of process and decision-making using publicly available criteria and 
membership led committees to oversee the process 

• Recognition of the diversity of HE institutional practice to allow for institutional freedom 
in designing and facilitating programmes which meet the particular needs of the 
teaching and learning support context of their institutions. 

10. Since the development of the ILTHE provision, SEDA has designed and implemented 
a professional development framework (PDF), to support the development of specialist staff 
in HE. The PDF retains the basis of underpinning professional values and common 
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development outcomes, but builds on these via discrete sets of specialist outcomes 
clustered as ‘named awards’. These named awards are not prescriptive in nature, but simply 
define a set of specialist outcomes linked to an institutional award aimed at a particular set of 
specialists. SEDA uses a network of specialist staff and educational developers, who may be 
supported in their work by engagement with the SEDA Fellowship Scheme, to support the 
development of each programme. Current named awards include ‘supporting learning’, 
‘supervising postgraduate research’, ‘enhancing research practice’, ‘embedding learning 
technologies’ and ‘enhancing academic practice’. New named awards are in development, 
and are based  - as are the existing awards - on the requirements of particular communities 
of practice. Such developments will provide opportunities for SEDA, and other organisations, 
to encourage and facilitate ownership of a standards framework within the sector working in 
collaboration with the Higher Education Academy and individual institutions. 

11. It is now estimated that 90% of UK HEIs with over 500 members of staff now have at 
least one ILTHE accredited programme for new staff teaching in HE. The current position 
has been reached through the considerable contributions from SEDA, HESDA and the 
ILTHE over the last ten years in raising the status of teaching in HE through working with 
practitioner focussed processes, values and principles which have been created and 
implemented through peer-based processes and frameworks. This work will now be taken 
forward by the newly created Higher Education Academy, incorporating the functions of the 
current ILTHE, LTSN and National Co-ordination Team for the Teaching Quality 
Enhancement Fund, in summer 2004. 
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Annex D 
 
Membership of External Stakeholder Group 
 
Name Organisation 
Dr Liz Beaty HEFCE 
Ms Carole Webb HEFCE 
Mr David Kernohan HEFCE 
Ms Victoria Eaton Higher Education Academy 

(ILTHE) 
Mr Greg Wade UUK 
Ms Helen Bowles SCOP 
Ms Patricia Ambrose SCOP 
Professor Brenda Smith Higher Education Academy 

(Generic Centre) 
Dr Adrian Stokes HESDA 
Professor Peter Goodhew Higher Education Academy 

(Subject Centres) 
Ms Susan Hayday AOC 
Mr James Wisdom SEDA 
Ms Liz Allen NATFHE 
Dr Angela Roger AUT 
Ms Jane Tory DfES 
Mr Jonathan Mackey DfES/LLL SSC 
Dr Bill Harvey SHEFC 
Mr David Caldwell Universities Scotland 
Ms Karen Jones HEFCW 
Ms Gillian Hayes QAA 
Ms Louise Woollard HEW 
Ms Liz Shrives ILT Accreditor 
Ms Gwen Van der Velden ILT Accreditor 
Mr Philip Price Educational Developer 
Professor Rob Norris Educational Developer 
Mr David Baume Educational Developer 
Professor Gus Pennington Educational Developer 
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Annex E 
 
Key references and further reading 
 
CVCP (1998) Accreditation and Teaching in Higher Education – Final Report, London: 
Committee of Vice-Chancellors and Principals (the Booth Report) 
 
DELNI (2003) Strategic Plan 2003-2006 The Department for Education and Learning 
(Northern Ireland) 
 
DFES (2003) The Future of Higher Education 
http://www.dfes.gov.uk/highereducation/hestrategy/  
 
Eraut, M (1994) Developing Professional Knowledge and Competence, London, The Falmer 
Press 
 
FENTO (1999) Standards for teaching and supporting learning in further education in 
England and Wales, Further Education National Training Organisation 
 
FENTO (2001) Standards for teacher training qualifications for Further Education in England, 
Further Education National Training Organisation 
 
HEFCE (2003) Strategic Plan 2003-2008 
http://www.hefce.ac.uk/Pubs/hefce/2003/03_35.htm
 
HEFCW (2004) Corporate Strategy to 2010 
http://www.elwa.org.uk/elwaweb/elwa.aspx?pageid=3101
 
ILT Planning Group (1999) The National Framework for Higher Education Teaching (referred 
to as the King Report) 
 
ILTHE (2003) Consultation on the Implementation of the ILTHE’s Continuing Professional 
Development Framework http://cpd.ilt.ac.uk/  
 
Scottish Funding Councils (2003) Joint Corporate Plan 2003-06 
http://www.sfc.ac.uk/joint_info/publications/sfc_joint_corporate_plan_2003-06.pdf
 
SEDA (2001) SEDA’s Professional Development Framework 
http://www.seda.ac.uk/pdf/pdfleaflet.pdf
 
The National Committee of Inquiry into Higher Education (HMSO 1997) 
http://www.ncl.ac.uk/ncihe/index.htm (referred to as The Dearing Report) 
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Websites 
 
The Higher Education Academy – http://www.heacademy.ac.uk
Universities UK – http://www.universitiesuk.ac.uk
SCOP – http://www.scop.ac.uk
DEL – http://www.delni.gov.uk
HEFCE – http://www.hefce.ac.uk
HEFCW – http://www.hefcw.ac.uk
SHEFC – http://www.shefc.ac.uk
 
 

Towards a framework of professional teaching standards – Universities UK / SCOP / HEFCE /HEA consultation 19

http://www.heacademy.ac.uk/
http://www.universitiesuk.ac.uk/
http://www.scop.ac.uk/
http://www.hefce.ac.uk/
http://www.hefcw.ac.uk/
http://www.shefc.ac.uk/

	A Universities UK/SCOP/HEFCE Higher Education Academy Consul
	Report Cover Sheet.pdf
	16 April 2004

	Professional Standardsbody.pdf
	Towards a framework of professional teaching standards
	Summary
	Introduction
	Consultation questions
	Principles
	Role of the Higher Education Academy
	Greg Wade

	Report Cover Sheet.pdf
	16 April 2004

	Consultation Cover Sheet.pdf
	A Universities UK / SCOP / HEFCE / Higher Education Academy 




